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Abstract 

 

The purpose of the paper is to present the 

empirical research on the components of 

communicative competence of future language 

and literature teachers during their studies at a 

higher education institution. The need for 

communication is considered as a basic one in 

the development of an individual as a social 

subject of behavior. The study substantiates that 

interaction with others, emotional and 

confidential communication is a factor of 

personality development, the means of 

improving communicative competence. 

The research methods: tests with standardized 

questionnaires and factor analysis. The study 

examines communicative competence as an 

element of professional training of future 

language and literature teachers. Factor analysis 

was used to determine the structure of 

communicative competence of future language 

and literature teachers. The following factor 

structure was established: (85.54%): F1 “ 

Communicative intolerance ” (4.069; 23.94%), 

F2 “ Communicative dominance ” (2.491; 

14.65%), F3 “ Communicative anxiety ” (2.219; 

13.05%), F4 “ Ethno-social compromise ” 

(2.119; 12.47%), F5 “ Communicative 

  Анотація 

 

Метою статті є емпіричне дослідження 

компонентів комунікативної компетентності 

майбутніх педагогів-філологів на етапі їхнього 

навчання в закладі вищої освіти. Потреба у 

спілкуванні розглянута як базова у розвитку 

людини як соціального суб’єкта поведінки. 

Обґрунтовано, що взаємодія з оточенням, 

емоційно-довірливе спілкування є чинником 

особистісного зростання, засобом формування 

комунікативної компетентності. 

Методи дослідження: тести зі 

стандартизованими анкетами та факторний 

аналіз. Емпірично досліджено комунікативну 

компетентність як елемент фахової підготовки 

майбутніх педагогів-філологів. Факторним 

аналізом визначено структура комунікативної 

компетентності майбутніх педагогів-філологів. 

Встановлено таку факторну структуру 

(85.54%): F1 “Комунікативна інтолерантність” 

(4.069; 23.94%), F2 “Комунікативна 

домінантність” (2.491; 14.65%), 

F3 “Комунікативна тривожність” (2.219; 

13.05%), F4 “Етносоціальний компроміс” 

(2.119; 12.47%), F5 “Комунікативна 

безпорадність” (1.822; 10.72%), F6 “Потреба у 

спілкуванні” (1.820; 10.71%). Встановлено, що 
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helplessness ” (1.822; 10.72%), F6 “ Need for 

communication ” (1.820; 10.71%). The research 

determines that in the structure of 

communicative competence of future language 

and literature teachers communicative tolerance 

reflects the need and content of communication 

and the willingness to communicate with others. 

The paper substantiates that a low level of 

communicative tolerance is an incentive for self-

development in perceptive and interactive areas. 

It emphasizes that affiliation motivation is an 

important component of developing 

communicative tolerance at the stage of 

professional training at a higher education 

institution. The study shows that an individual’s 

need for affiliation during studies in a higher 

education institution is blocked by fear of 

rejection, causing different types of 

communicative intolerance. 

 

Key words: intolerance, affiliation, motivation, 

communication, anxiety. 

у структурі комунікативної компетентності 

майбутніх педагогів-філологів комунікативна 

толерантність відображає потребу і зміст 

комунікації, бажання комунікувати з 

оточенням. Обґрунтовано, що низький рівень 

комунікативної толерантності є поштовхом до 

саморозвитку в перцептивній та інтерактивній 

площині. Зазначено, що мотивація афіліації є  

важливим компонентом розвитку 

комунікативної толерантності на етапі 

навчання у закладі вищої освіти. Показано, що 

внутрішня потреба особистості в афіліації під 

час навчання у закладі вищої освіти блокується 

страхом неприйняття, викликаючи різні форми 

комунікативної інтолерантності. 

 

Ключові слова: інтолерантність, афіліація, 

мотивація, комунікація, тривожність. 

 

Introduction 

The need of communication training for language 

and literature teachers is determined by several 

aspects, that are key ones in quality management 

of educational activities in higher education 

(Vaganova et al., 2020). Firstly, it concerns 

education humanization, appealing to personality 

and creative potential requiring a high level of 

opinions about values and meanings. Secondly, 

training a language and literature teacher implies 

the development of communicative abilities and 

motivation for pedagogical communication in 

addition to linguistic and literary competences. 

Thirdly, a competency-based approach in 

education, where communicative competence is a 

component of general competence of education 

programs (Hаlian, 2016; Kazibekova, 2019). 

 

The importance of communicative competence in 

an individual’s professional activity is emphasized 

by many scientists. Communicative abilities of 

teachers as one of the important components of 

their professiogram are highlighted in the study 

of L. Poperechna (2012). О. Korniiaka (2012) 

focuses on the necessity of the development of 

communicative competence at different stages of 

an individual’s professional growth. There are 

studies determining and proving that 

communicative competence is the most 

important component of successful 

communication (Fedorenko, 2002). 

 

We maintain that the research on communicative 

competence of a future language and literature 

teacher should be conducted in the context of 

developing language personality, since a 

psycholinguistic approach to examining personal 

values is based on the concept “language 

personality”. It reveals the conceptual apparatus 

and main stages of investigating it – from 

philosophical thoughts about a linguistic 

expression of “national soul” and “instinct of  

mind” of Gumbol’dt V. Fon (1985), “language 

ideas” and a nation’s “feeling for the language” of 

I. Boduen de Kurtene (1963) to “linguistic 

instinct” (Scherba, 1974), “language ability” 

(Leontev, 1999), “language personality” 

(Karaulov, 2010; Bogin, 1986) and other scholars’ 

concepts. 

 

The modern trends of examining language 

personality are reflected in such aspects of the 

research as “speech personality” (Prokhorov, 

2006), “communicative personality” 

(Bespamyatnova, 1994) and “emotional language 

personality” (Shahovskiy, 2018). Currently 

psycholinguistic studies are oriented towards 

investigating not only individual language 

personality, but the entire community of their 

representatives (Alptekin, 2002; Baker, 2011; 

Bradford et al., 2000; Hymes, 1991). They reflect 

the impact of the culture and language picture of 

the world on language personality since it 

develops both linguistic consciousness and 

cultural-ethnic self-awareness, world-view and 

understanding of the world. It is presented in 

such concepts as “ethno-semantic personality” 

(Vorkachev, 2001), “dialect personality” 

(Nefedova, 2001). 
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A teacher delivers ethno-cultural traditions to 

pupils through the means of communication. It 

results in the formation of the system of 

evaluations, values and ethical standards, 

characteristic of language personalities of a 

particular community. Thus, communicative 

skills of a teacher come to the forefront. It is 

emphasized by the scientists in the context of 

examining the role of communicative skills and 

communicative competence in increasing the 

efficiency of educational process (Dumitriu et al., 

2014). Implementation of discussion 

technologies in a personality-centered 

professional education is of specific scientific 

interest (Klinkov et al., 2020). 

 

The outlined theoretical aspects make it possible 

to state that the research on communicative 

competence of future language and literature 

teachers is topical and timely. 

 

Hypothesis. We assume that the examination of 

communicative competence in the structure of 

training language and literature teachers will 

allow obtaining significant empirical results 

which will contribute to efficient interaction of 

future teachers with participants of educational 

process and demonstration of ethno-cultural and 

social tolerance. 

 

Purpose is to conduct empirical research on the 

components of communicative competence of 

future language and literature teachers at the stage 

of their studies in a higher education institution. 

the purpose of the study, the procedures used and 

the results obtained. 

 

Methodological Framework of the Research 

 

Methodological foundations of the empirical 

research on communicative competence of future 

language and literature teachers at the stage of 

their studies in higher education institutions are 

the complex of successive measures using 

psycho-diagnostic instruments. This 

methodology was approved by the researchers in 

examining personal determinants of 

responsibility of future teachers (Hаlian, 2019a; 

Hаlian, 2019c), in the studies on sensory 

regulation in situations of uncertainty (Halian, 

2016; Popovych et al., 2020c), motivation of 

professional development of future teachers 

(Halian, 2018; 2019b; Popovych et al., 2019a), in 

the experimental research on educational and 

professional training of future professionals 

(Popovych & Blynova, 2019; Popovych et al., 

2020a; 2020b; 2020d) and also in estimating 

mental states of expectation in different activities 

(Khmil & Popovych, 2019; Popovych et al., 

2019b; 2020e). All the above-mentioned 

experimental and empirical studies contain the 

element of communication, tolerance and 

motivation of degree-seeking students. 

 

Participants. The first-third year students of 

Drohobych State Pedagogical University named 

after Ivan Franko and Kherson State University 

took part in the research, their total number being 

93 persons. The students were seeking the 

degrees “a teacher of the Ukrainian language and 

literature” and “a teacher of foreign language and 

literature”. The average age of the sample was 

20.14 years (SD=1.68, the range of 18-23 years).  

 

The sample had a homogeneous composition 

consisting of females. 

 

Organization of Research. Psycho-diagnostic 

instruments to measure the research parameters 

were used during the term (the academic year of 

2019 – 2020). 

 

Professional activity of a teacher implies the 

development of the need for communication as a 

personal disposition. The test “Methods for 

identifying the need for communication” 

(“INC”) (Orlov, 1998) was used to diagnose the 

need for communication. 

 

Communicative competence of a teacher 

manifests itself through communicative 

tolerance. Tolerant and intolerant attitudes of 

personality are considered its empirical indicator. 

In order to diagnose communicative tolerance of 

future language and literature teachers the test 

“Methods for diagnosing general communicative 

tolerance” (“GCT”) (Boyko, 1998) was used. 

The major diagnostic constructs of this method 

are the following scales: rejection or lack of 

understanding of  other people’s individualities; 

using oneself as a standard for evaluating other 

people’s behavior and thinking; rigidity or 

conservatism in evaluating other people; inability 

to conceal or smooth over unpleasant feelings 

when perceiving unsociable qualities of partners; 

aspiration to change and re-educate partners; 

aspiration to adjust partners to one’s own 

standards and make them “comfortable”; 

inability to forgive other people’s mistakes or 

unintentional inconvenience; intolerance of 

physical or mental discomfort caused by other 

people; inability to adapt oneself to other 

people’s character, habits and desires.  

 

Diagnostics of general tolerance was performed 

simultaneously. The diagnostic constructs of the 

method are:  a general index of tolerance; ethnic 

and social tolerance-intolerance; tolerance as a 
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personality trait. The express-questionnaire 

“Tolerance Index” (“TI”) (Soldatova, Kravtsova, 

Khukhlaev, Shaygerova, 2002) was used for 

diagnostics. 

 

The method “Mehrabian Affiliation Tendency 

Questionnaire” (“MAFF”) (Mehrabian, 1994) 

was used to diagnose two generalized stable 

motifs belonging to the structure of affiliation 

tendency: need for acceptance and avoiding 

rejection. The scale titles of the questionnaire: 

“need for approval” and “fear of rejection”. 

 

Procedures. The research was organized by the 

scheme of ascertaining experiment. Diagnostic 

profiles were performed by the following 

methods: “GCT”, “TI”, “INC”, “MAFF” and 

psychological content parameters were 

determined.  Sincerity and non-randomness of 

the answers were ensured by voluntary 

participation of the research participants in the 

experiment and confidentiality of the results. 

 

The obtained results were interpreted 

individually by each method, thereafter we 

searched for casual connection between the 

mental phenomena under study. The depth of 

correlation between individual features of the 

phenomenon under study and their structure was 

determined by means of factor analysis. 

Statistical Analysis. Statistical processing of the 

empirical data and graphical representation of the 

results were performed by means of the statistical 

programs “Statistical Package for the Social 

Sciences” v. 21.0 and “Microsoft Office Ехсеl 

2007”. We also used factor analysis with a 

Varimax rotation. Arithmetic mean value of 

parameters (M), standard error (Sx), mean-square 

deviation (SD), dispersion (D); asymmetry of 

values (A) and excess (E) were calculated. 

Differences between values of parameters at 

level р≤.05 considered statistically significant. 

 
Results and discusión 

 

Firstly, we diagnosed the need of future language 

and literature teachers for communication. To do 

this we used “Methods for identifying the need 

for communication” (Orlov, 1998). The obtained 

results proved a high (41.20%) and a medium 

(52.94%) level of the respondents’ need for 

communication (see Table 1). Significant 

differences between the indexes of future 

language and literature teachers of the first and 

third years of study were not established. 

Therefore, we did not have to perform individual 

analysis by the years of study. 

 

 

Table 1. 

Descriptive statistics of the empirical results by the method “INC”. 

 

Scale 
Descriptive statistics of the empirical results 

M S SD D A E 

The need for 

communication 
19.18 .82 3.38 11.40 -.55 -.11 

Note: M – arithmetic mean; S – standard error; SD – mean-square deviation; D – dispersion; A – asymmetry 

of values; E – excess. 

 

It was necessary to analyze the content of this 

need, since the need for communication is an 

indicator of communicative competence of 

personality, though it is considered “passive”. 

We assumed that the components of 

communicative competence of language and 

literature teachers are: tolerance on the whole and 

communicative tolerance in particular, and also 

the need encouraging individuals to 

communicate. 

We examined communicative tolerance of future 

language and literature teachers. We showed that 

47.05% of the research participants of the sample 

demonstrate high communicative tolerance. This 

integral personality trait in 35.29% of the research 

participants is at a medium level. And 17.64% of 

the research participants demonstrate 

communicative tolerance. The results obtained by 

individual scales of the method are quite 

significant (see Table 2). 
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Table 2.  

Descriptive statistics of the empirical results by the method “GCT”. 

 

Scale 
Descriptive statistics of the empirical results 

M S SD D A E 

General index of communicative 

tolerance 
52.47 3.42 14.12 199.26 .41 -.21 

Rejection or lack of understanding 

of other people’s individualities 
5.18 .58 2.38 5.65 1.22 1.83 

Using oneself as a standard for 

evaluating other people’s behavior 

and thinking 

4.47 .53 2.18 4.76 .37 -1.37 

Rigidity or conservatism in 

evaluating other people 
5.88 .55 2.29 5.24 .80 .64 

Inability to conceal or smooth 

over unpleasant feelings when 

perceiving unsociable qualities of 

partners 

6.29 .67 2.78 7.72 .11 -1.92 

Aspiration to change and re-

educate partners 
7.12 .65 2.69 7.24 1.06 1.28 

Aspiration to adjust partners to 

one’s own standards and make 

them “comfortable” 

6.82 .70 2.88 8.28 .68 -.51 

Inability to forgive other people’s 

mistakes or unintentional 

inconvenience 

6.47 .73 3.00 9.01 -.28 -.37 

Intolerance of physical or mental 

discomfort caused by other people 
5.18 .70 2.90 8.40 1.23 2.16 

Inability to adapt oneself to other 

people’s character, habits and 

desires 

6.82 .67 2.74 7.53 -.22 -.28 

Note: M – arithmetic mean; S – standard error; SD – mean-square deviation; D – dispersion; A – asymmetry 

of values; E – excess. 

 

 

We state that no differences in the manifestation of 

communicative competence between future 

language and literature teachers of the first and third 

years of study were established (see Fig. 1). By a 

general index of communicative tolerance, a high 

level (40.83 points) of its manifestation prevails in 

the first-year students, and a medium level (58.82 

points) prevails in the third-year students. The 

disparity in the indexes of differences goes beyond 

the limits of a standard deviation. We explain it by 

the fact that a personal level of tolerance depends 

on different factors: communication experience, 

personal values, interests, attitudes, stereotypes of 

behavior and culture are among them. More over, 

the factor of competitiveness is also important. 

There is no motif of competition in the first-year 

students (90.00% of them pay for their education). 

Therefore, their relationships concern the problems 

characteristic of their sub-culture, and it unites 

them. The third-year students compete for the right 

to be better for mercantile reasons (30.00% of them 

receive grants). In addition, more extensive 

experience of communication causes the necessity 

to struggle for their “place in the world”. 
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Figure 1. The correlation of the obtained empirical mean values between the first- and third-year students by 

the method “GCT” 

 

 

Note: 1 – general index of communicative 

tolerance; 2 – rejection or lack of understanding 

of other people’s individualities; 3 – using 

oneself as a standard for evaluating other 

people’s behavior and thinking; 4 – rigidity or 

conservatism in evaluating other people; 5 – 

inability to conceal or smooth over unpleasant 

feelings when perceiving unsociable qualities of 

partners; 6 – aspiration to change and re-educate 

partners; 7 – aspiration to adjust partners to one’s 

own standards and make them “comfortable”; 8 

– inability to forgive other people’s mistakes or 

unintentional inconvenience; 9 – intolerance of 

physical or mental discomfort caused by other 

people; 10 – Inability to adapt oneself to other 

people’s character, habits and desires. 

 

By the method “Tolerance Index” the first-year 

students also demonstrated a higher level of 

tolerance (90.67 points), when compared to the 

third-year students (their average index of tolerance 

is 81.73 points) (see Table 3).

 

Table 3.  

Descriptive statistics of the empirical results of the first- and third-year students by the method “TI”. 

 

Scale 
Descriptive characteristics of the empirical results 

M S SD D A E 

Tolerance index (general) 84.88 1.96 8.09 65.49 -.43 -.80 

Ethnic tolerance 28.41 .88 3.64 13.26 -.20 -.28 

Social tolerance 28.94 .84 3.45 11.93 -.17 -.22 

Tolerance as a personality trait 29.88 .97 3.98 15.86 .75 -.26 

Note: M – arithmetic mean; S - standard error; SD – mean-square deviation; D – dispersion; A – asymmetry 

of values; E – excess. 

 

 

Qualitative analysis of the obtained results by the 

scales revealed some tendencies in the behavior 

of the academic degree seekers. For instance, the 

largest number of the third-year students (40% of 

the research participants) try to adjust a partner 

“to their own standards”. They do not consider 

their individual features and do not conceal their 

hostility towards their “unsociable” qualities. 

The first-year students are more tolerant of it. 

Some of them demonstrate rigidity in 

communication, inability to forgive and try to re-

educate their partner. 

 

Thus, they combine both intolerance and tolerance 

characteristics. It shows that they tolerate in some 

social situations and demonstrate intolerance in 

others. In our opinion, the choice of tolerance or 

intolerance tendencies is related to their life 

orientations. 
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The conclusions drawn by us encouraged to 

search for the motifs of behavior of future 

language and literature teachers. Using the 

method “Mehrabian Affiliation Tendency 

Questionnaire” we diagnosed two generalized 

stable motifs, entering the structure of affiliation 

motivation: need for approval and fear of 

rejection. Descriptive statistics of the obtained 

empirical results are given in Table 4. The 

obtained empirical values prove insignificant 

prevalence of such a motif as “fear of rejection”.

 

Table 4.  

Descriptive statistics of the empirical results by the method “MAFF”. 

 

Years of 

study 
Scale 

Descriptive statistics of the empirical results  

M S SD D A E 

The first and 

third years of 

study 

(altogether)  

Need for approval 14.53 1.24 5.11 26.14 .96 .64 

Fear of rejection 16.00 1.49 6.14 37.75 -.12 -1.41 

The first 

year of study 

Need for approval 12.50 1.02 2.51 6.30 .51 -.53 

Fear of rejection 12.83 2.20 5.38 28.97 1.10 .64 

The third 

year of study 

Need for approval 15.64 1.78 5.90 34.85 .50 -.40 

Fear of rejection 17.73 1.82 6.05 36.62 -.75 -.39 

Note: M – arithmetic mean; S – standard error; SD – mean-square deviation; D – dispersion; A – asymmetry 

of values; E – excess. 

 

 

The results we obtained while comparing the 

affiliation motivation of the first- and third-years 

students are somewhat different. In particular, 

the motif “Need for approval” and the motif 

“Fear of rejection” are represented equally in the 

first-year students (see Fig. 2). 

 

 

 

 
 

Figure 2. The correlation of the motifs by the method “MAFF” in future language and literature teachers of 

the first year of study. 

Note: M – arithmetic mean; S – standard error; SD – mean-square deviation; D – dispersion; A – asymmetry 

of values; E – excess. 
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The motif “fear of rejection” prevails in the third-

year students (see Fig. 3). In addition, there is high 

dispersion by this motif in the first-year students, 

while dispersion is high by both motifs in the third-

year students. It proves an unstable tendency by 

these scales in the respondents under study.

 
 

Figure 3. The correlation of the motifs by the method “MAFF” in future language and literature teachers of 

the third year of study. 

Note: M – arithmetic mean; S – standard error; SD – mean-square deviation; D – dispersion; A – asymmetry 

of values; E – excess. 

 

 

We used factor analysis in order to estimate 

systemic personality formations, developing 

communicative competence of future language and 

literature teachers. It allowed identifying 

correlations between individual features of the 

phenomenon under study and their structure. The 

scales of the methods described above were the 

basis for factor analysis (see Table 5).

 

Table 5. The matrix of factor loadings of communicative competence of future language and literature 

teachers of the first and third years of study. 

 

Components of communicative 

competence 
F1 F2 F3 F4 F5 F6 

Inability to forgive GCT .874           

General index of 

communicative tolerance  
GCT .866           

Inability to adapt to other 

people’s desires 
GCT .840   .306       

Adjusting a partner to one’s 

own standards  
GCT .758 -.336   -.409     

Aspiration to re-educate others GCT .692       -.470   

“Self” as a standard in 

communication 
GCT   .852 .341     -.300 

Tolerance as a personality 

trait  
TI -.404 .778         

Rigidity in communication GCT   .773         

Fear of rejection  MAFF     .811       

Rejection of other people’s 

individualities 
CT .344   .762       

Social tolerance TI     -.402 .794     

Ethnic tolerance TI       .788     
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General index of tolerance  TI -.484 .421   .580     

Lack of assertiveness GCT         .892   

Need for communication INC           .907 

Need for approval MAFF         .572 -.593 

Intolerance of physical 

discomfort caused by others 
GCT     -.525   .333 -.553 

Dispersion, % 23.94 14.65 13.05 12.47 10.72 10.71 

∑ dispersion, % 23.94 38.59 51.64 64.11 74.83 85.54 

Value 4.069 2.491 2.219 2.119 1.822 1.820 

Note: the loadings of the significant variables are given in bold type; “CT”, “TI”, “NC”, “MAFF” – research 

methods. 

 

 

The obtained results proved the availability of six 

factors determining the content of communicative 

competence of young people seeking academic 

degrees. Factor 1 “Communicative intolerance” 

explaines 23.94% of the dispersion. Factor 2 – 

“Communicative dominance”, with the index of 

dispersion of 14.65%. Factor 3, called 

“Communicative anxiety”, indicates to the 

inclination of the research participants to 

conscious life (13.05% of the dispersion). 

Aspiration for self-development is reflected in 

Factor 4 – “Ethno-social compromise”, with the 

dispersion of 12.47%. Factor 5 “Communiative 

helplessness” explains 10.72% of the dispersion. 

Factor 6, with the index of dispersion of 10.706, 

is called “Need for communication”. In total the 

six factors cover 85.54% of the dispersion, 

proving reliability of this structure (see Fig. 4).

 
Figure 4. The factor structure of communicative competence of future language and literature teachers. 

 

 

The factor analysis conducted by us (see 

Table 4) proved the prevalence of 

communicative intolerance (F1) in the structure 

of communicative competence of future language 

and literature teachers. Inability to forgive other 

people’s mistakes (.874), inability to consider 

individual features and needs of people around 

them (.840) and aspiration to adjust them to their 

own “standards” (.758) generate intolerant 

behavior of young people (.866). 

Communicative dominance (F2) acquires 

characteristics of a personality trait (.778) and is 

a consequence of their self-assertation (.852), 

based on an undeveloped ability of evaluate 

(.773). Finally, it causes communicative anxiety 

(F3) in young people, determined by fear of 

rejection (.811) and lack of understanding (and 

often – rejection) of other people’s 

individualities (.762). However, all this occurs 

against the background of ethnic (.788) and 

social (.794) compromise (F4). Tolerance of 

other people’s way of life, behavior, habits and 
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feelings is a condition for displaying their 

general tolerance (.580). It is especially 

important in the context of religious, ethnic and 

other social poly-structured contemporary world 

communities. Inability to conceal and smooth 

over unpleasant feelings, arising in 

communication with “toxic” partners (.892) with 

the affiliation motif “need for approval” (.572), 

make an impression of communicative 

helplessness (F5) in the research respondents. 

However, in spite of intolerance of physical and 

mental discomfort, caused by people around 

them, young people have the need for 

communication (.907). It is proved by Factor 6 

(F6) of the structure of communicative 

competence in factor analysis. Therefore, we 

consider it as a potential communicative ability 

of future language and literature teachers. Under 

conditions of continuous self-education, 

readiness for changes, constructive attitude 

towards one’s own mistakes, expanding self-

interaction, interacting with the world and other 

people (Tytarenko et al., 2012) there will be 

improvement in communicative competence of 

young people. It has been proved by the studies 

actualizing humanistic ideas in education and 

implying involvement of a teacher into 

developing professional qualities influencing the 

efficiency of interpersonal interaction 

(Ahavelian, 1999). Moreover, communicative 

competence prevents emotional exhaustion of 

future teachers at work, that was emphasized in 

the studies by L. Bakic-Tomic, J. Dvorski and 

A. Kirinic (2015). 

 

The obtained results prove the need for 

specialized work with students aimed at 

overcoming cognitive problems and developing 

a necessary level of communicative competence. 

An academic subject aimed at developing 

communicative competence could be introduced 

into educational process (Primov, 2019). This 

work requires the integral approach with the 

emphasis on the development of motivational 

and pragmatic, value level of abilities. 

 

I. Ramirez Berdut and O. Laurencio (2015) 

showed in their research that communicative 

competence not only contributes to the 

development of speech, but also maintains the 

formation of the system of values. While 

developing communicative competence, it is 

necessary to consider gnostic (ability to 

understand others), expressive (ability to express 

oneself) and interactive (ability to organize 

interaction with others) components of 

communication process. It was established that 

communicative competence implies not only 

language skills, but also the skills and abilities to 

transform them into communication events 

(Bagarić et al., 2007). 

 

Conclusions 

 

1. The need for communication is one of the 

fundamental ones in the development of a 

human as a social entity of behavior. 

Interaction with surrounding people, 

emotional and confidential communication 

is a factor of personal growth, a means of 

developing communicative competence. 

2. Communicative competence is leading in 

professional training of future language and 

literature teachers. Factor analysis was used 

to determine its structure consisting of six 

basic factors (93.64%): F1 “Communicative 

intolerance” (4.069; 23.938%), 

F2 “Communicative dominance” (2.491; 

14.651%), F3 “Communicative anxiety” 

(2.219; 13.054%), F4 “Ethno-social 

compromise” (2.119; 12.465%), 

F5 “Communicative helplessness” (1.822; 

10.717%), F6 “Need for communication” 

(1.820; 10.706%). 

3. In the structure of communicative 

competence of future language and 

literature teachers communicative tolerance 

reflects the need and content of 

communication, the desire to communicate 

with others. A low level of communicative 

tolerance in some research participants is 

considered as a stimulus for self-

development in perception and interaction 

planes. 

4. Affiliation motivation is an important 

component in the development of 

communicative tolerance at the stage of 

training in a higher education institution. 

During this period an individual’s internal 

need for affiliation is often blocked with 

fear of rejection, causing different types of 

communicative intolerance. 

5. Our hypothesis has been confirmed, the 

obtained data prove the importance of 

considering communicative competence as 

a component of professional training of 

future teachers, communicative tolerance 

and affiliation motivation being basic for it. 

 

Acknowledgments. The research was conducted 

within the framework of fundamental scientific 

practical themes of the Department Practical 

Psychology of Drogobych Ivan Franko State 

Pedagogical University and Department of 

General and Social Psychology of Kherson State 

University, the state registration number is 

0119U101096. 

 



 

 

540 

www.amazoniainvestiga.info         ISSN 2322 - 6307 

Bibliographic references 

 

Agaveljan, R. (1999). Socio-perceptive features 

of the personality of a teacher of a specialized 

school in professional activities. Novosibirsk: 

NIUQ and REW. 

Alptekin, C. (2002). Towards intercultural 

communicative competence in ELT. ELT 

Journal, 56 (1), 57-64. 

Bagarić, V., & Mihaljević Djigunović, J. (2007). 

Defining communicative competence. 

Metodika, 8 (1), 94-103. 

Baker, W. (2011). From cultural awareness to 

intercultural awareness: culture in ELT. ELT 

Journal, 66 (1), 62-70. DOI: 10.1093/elt/ccr017  

Bakic-Tomic, L., Dvorski, J., & Kirinic, A. 

(2015). Elements of teacher communication 

competence: an examination of skills and 

knowledge to communicate. International 

Journal of Research in Education and Science 

(IJRES), 1 (2), 157-166. 

Bespamjatnova, G. (1994). Language 

personality of an anchorperson. Voronezh: 

VSU. 

Bodujen de Kurtenje, I. (1963). Selected works 

on general language studies. Moscow: The 

Publishing House of the AS of USSR. 

Bogin, G. (1986). The model of language 

personality in terms of diversity of texts. Kalinin: 

KSU. 

Boyko, V. V. (1998). Communicative tolerance. 

Saint-Petersburg, Russian Federation: MAPE.  

Bradford, L., Allen, M., & Beisser, K. R. (2000). 

Meta-analysis of intercultural communication 

competence research. World Communication, 

29 (1), 28-51. 

Dumitriu, C., Timofti, I. C. & Dumitriu, G. 

(2014). Communicative skill and / or 

communication competence? Procedia – Social 

and Behavioral Sciences, 141, 489-493. 

DOI: 10.1016/j.sbspro.2014.05.085 

Fedorenko, Ju. (2002). Communicative 

competence as the most important element 

successful communication. Native school, 1,     

63-65. 

Gumbol’dt V. fon. (1985). Language and 

philosophy of culture. Moscow: Progress. 

Halian, I. (2018). Motivational and value 

determinants of future physical culture teachers’ 

professional becoming. Science and education, 

3, 36-42. DOI:10.24195/2414-4665-2018-3-5 

Halian, І. (2019a). Personal determinants of 

responsibility of future educators. Insight: the 

psychological dimensions of society, 1, 15-21. 

DOI: 10.32999/2663-970X/2019-1-2 

Halian, I. (2019b) Values and meanings as 

systemic formations of the psyche. In: Modern 

research of the representatives of psychological 

sciences (pp.38–59). Lviv-Toruń: Liha-Pres. 

DOI: 10.36059/978-966-397-118-6/38-59 

Halian, O. (2019c). Responsibility and 

emotional burnout of teachers. Insight: the 

psychological dimensions of society, 2, 16-23. 

DOI: 10.32999/2663-970X/2019-2-2 

Halian, І. (2016). Value-semantic self-regulation 

of personality: Genesis and mechanisms of 

functioning. Drogobych: DSPU. 

Hymes, D. H. (1991). Models of the interaction 

of language and social life. In: Gumperz, J. J. & 

Hymes, D.H. (Eds.). Directions in 

Sociolinguistics: The Ethnography of 

Communication (pp. 35-71). New-York: Wiley-

Blackwell. 

Karaulov, Ju. (2010). The Russian language and 

language personality. Moscow: LKI. 

Kazibekova, V. F. (2019). Psychological 

features of communicative competence of future 

professionals. Insight: the psychological 

dimensions of society, 2, 64-71. 

DOI: 10.32999/2663-970X/2019-2-9 

Khmil, V. V. & Popovych, I. S. (2019). 

Philosophical and Psychological Dimensions of 

Social Expectations of Personality. 

Anthropological Measurements of Philosophical 

Research, 16, 55-65. 

DOI: 10.org/10.15802/ampr.v0i16.187540  

Korniiaka, O. (2012). Psychology of developing 

communicative copmetence at different stages 

of professional development of personality. 

Scientific notes of the Institute of Psychology 

named after H. S. Kostiuk of the APS of Ukraine, 

39, 211-223. 

Klinkov, G., Rodionov, M., Kozlova, O., 

Vezetiu, E. & Vovk, E. (2020). Implementation 

of discussion technologies in a personality-

centered professional education, 9 (26), 82-87. 

Leontev, A. (1999). Foundations of 

psycholinguistics. Moscow: Sense. 

Mehrabian, A. (1994). Evidence bearing on the 

Affiliative Tendency (MAFF) and Sensitivity to 

Rejection (MSR) scales. Current Psychology, 

13, 97-116. 

Nefedova, E. (2001). Expressive dictionary of 

dialect personality. Moscow: MSU. 

Orlov, Ju. M. (1998). Methods for identifying 

the need for communication. St. Petersburg: 

Peter.  

Poperechna, L. (2012). Teachers’ 

communicative skills as one of the important 

components of their professiogram. The Bulletin 

of the National Academy of the State Border 

Guard Service of Ukraine, 1. 

Popovych, I.; Blynova, O., Aleksieieva, M., 

Nosov, P., Zavatska, N., y Smyrnova, O. 

(2019a). Research of Relationship between the 

Social Expectations and Professional Training of 



Volume 9 - Issue 29 / May 2020                                    
                                                                                                                                          

 

541 

http:// www.amazoniainvestiga.info                ISSN 2322- 6307 

Lyceum Students studying in the Field of 

Shipbuilding. Revista ESPACIOS, 40 (33), 21.  

Popovych, I. S. & Blynova, O. Ye. (2019). 

Research on the Correlation between 

Psychological Content Parameters of Social 

Expectations and the Indexes of Study Progress 

of Future Physical Education Teachers, Journal 

of Physical Education and Sport, 19(3),           

847-853. DOI: 10.7752/jpes.2019.s312  

Popovych, I.; Blynova, O. Zhuravlova, A.,  

Toba, M., Tkach, T., y Zavatska, N. (2020a). 

Optimization of development and psycho-

correction of social expectations of students of 

foreign philology”. Revista Inclusiones. Vol: 7 

num Especial, 82-94. 

Popovych, I., Borysiuk, A., Zahrai, L., Fedoruk, 

O., Nosov, P., Zinchenko, S. & Mateichuk, V. 

(2020b). Constructing a Structural-Functional 

Model of Social Expectations of the Personality. 

Revista Inclusiones, Vol: 7 num Especial,       

154-167. 

Popovych, I.; Halian, I., Halian, O., Burlakova, 

I., Serbin, Iy., Toba, M., Buhaiova, N., y 

Bokhonkova, Yu. (2020c). Sensory Regulation 

of Future Teachers in a Situation of Uncertainty. 

Revista ESPACIOS, 41(2), 28.  

Popovych, I., Kononenko, O., Kononenko, A., 

Stynska, V., Kravets, N., Piletska, L. &   

Blynova, O. (2020d). Research of the 

Relationship between Existential Anxiety and 

the Sense of Personality’s Existence. Revista 

Inclusiones, Vol: 7 num Especial, 41-59.  

Popovych, I., Lymarenko, L., Tereshenko, N., 

Kornisheva, T., Yevdokimova, O.,    

Koverznieva, A. & Aleksieieva, M. (2020e). 

Research on the Effectiveness of Training 

Technologies’ Implementation in Student 

Theater. Revista Inclusiones. Vol: 7 num 2. 104-

121. 

Popovych, I.; Zavatskyi, V., Geyko, Ie., Halian, 

O., Zavatskyi, Yu. y Radul, I. (2019b). Research 

on the Structure, Variables and Interdependence 

of the Factors of Tourists’ Mental States of 

Expectation for Leisure in Ukraine. Revista 

ESPACIOS, 40 (37), 22.  

Primov, S. (2019). Pedagogical bases of 

developing communicative competence of 

future teachers. European Journal of Research 

and Reflection in Educational Sciences, 7 (12), 

129-131. 

Prohorov, Ju. (2016). Reality. Text. Discourse. 

Moscow: Flinta; Science. 

Ramirez Berdut, I., & Laurencio, O. (2015). 

English oral communicative competence of 

future teachers: a second work integrated 

experience at Bindura university of science 

education. Journal of Teaching and Education, 

4, 77-90. 

Shahovskij, V. (2018). Cognitive matrix of 

emotional-communicative personality. The 

bulletin of the PFUR. Series: Linguistics, 22 (1), 

54-79. DOI: 10.22363/2312-9182-2018-22-1-

54-79 

Tytarenko, T. (Ed), Zlobina, O., Liepikhova, L., 

Lazorenko, B., Kochubainik, O., Cheremnyh, 

K., Klypeets, O., Larina, T., Kraichinska, V., & 

Gundertaylo, Yu. (2012). How to build your own 

future: the life tasks of personality. Kirovohrad: 

Imex-LTD. 

Shherba, L. (1974). Language system and 

speech activity. Leningrad: Science. 

Soldatova, G. U., Kravtsova, O. A.,     

Khukhlaev, O. E. & Shaygerova, L. A. (2002). 

Psychodiagnostics of tolerance. Psychologists 

about migrants and migration in Russia, 4, 59-

65. 

Vaganova, O., Gilyazova, O., Gileva, A., 

Yarygina, N. & Bekirova, E. (2020). Quality 

management of educational activities in higher 

education. Amazonia Investiga, 9 (28), 74-82. 

Vorkachev, S. (2001). Linguoculturology, 

language personality, concept: the development 

of anthropocentric paradigm in language studies. 

Philological sciences, 1, 64-73.  

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 


